
  

SAKAGURU 
JOURNAL OF PEDAGOGY AND CREATIVE TEACHER 
VOL. 2 NO. 2 (2025) 

 
 
 
 
 

ISSN: 3064-0113 
 

 
 
 

Implementation and Constraints of Diagnostic Assessment in the Independent 

Curriculum Towards Deep Learning-Based Biology Learning in High Schools 
 

 
 
 

Nukhbatul Bidayati Haka📧, Hardiyansyah Masya📧, Ismi Rakhmawati📧, Laila 

Puspita📧, Didi Nur Jamaludin📧 and Raicha Oktafiani📧 
 
 
 
 

To cite this article N. B. Haka, H. Masya, and I. Rakhmawati, “Implementation and Constraints of Diagnostic Assessment in 

the Independent Curriculum Towards Deep Learning-Based Biology Learning in High Schools,” SAKAGURU J. 

Pedagog. Creat. Teach, vol. 2, no. 2, pp. 146–159, 2025. https://doi.org/10.70211/sakaguru.v2i2.270 
 

 
 
To link to this article: 

 

 
Published online: Oct 09, 2025 

 

Submit your article to this journal 
 

View crossmark data   
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Full Terms & Conditions of access and use can be found at 
https://journal.wiseedu.co.id/index.php/sakaguru/about 

https://portal.issn.org/resource/ISSN/3064-0113
mailto:nukhbatulbidayatihaka@radenintan.ac.id
mailto:hardiyansyah.masya@radenintan.ac.id
mailto:ismi.rakhmawati@student.uibk.ac.at
mailto:lailapuspita@radenintan.ac.id
mailto:didinj@iainkudus.ac.id
mailto:raichaoktafiani@radenintan.ac.id
https://journal.wiseedu.co.id/index.php/sakaguru/Authorguidlines
https://crossmark.crossref.org/dialog/?doi=10.70211/sakaguru.v1i1.42&domain=pdf&date_stamp=2024-05-30
https://journal.wiseedu.co.id/index.php/sakaguru/about


 

146 | 
 

 

 

 

Implementation and Constraints of Diagnostic Assessment in 

the Independent Curriculum Towards Deep Learning-Based 

Biology Learning in High Schools  

Nukhbatul Bidayati Haka1*, Hardiyansyah Masya2, Ismi Rakhmawati3, Laila 

Puspita4, Didi Nur Jamaludin5, Raicha Oktafiani6 

Received : June 06, 2025 Revised : August 08, 2025 Accepted :  October 01, 2025 Online : October 09,  2025 

 

Abstract 

The implementation of diagnostic assessments in the Independent Curriculum is a crucial step in mapping 

students' initial abilities and designing appropriate learning strategies. This study aims to identify 

obstacles to the implementation of diagnostic assessments in deep learning-based biology learning in 

public senior high schools in Bandar Lampung City, encompassing the planning, implementation, and 

follow-up stages. The study used a descriptive qualitative approach with a purposive sampling technique. 

The sample consisted of three public senior high schools, four biology teachers, and 69 tenth-grade 

students studying Biodiversity. Data were obtained through interviews, observations, questionnaires, and 

documentation. Data were analyzed through data reduction, data presentation, and conclusion drawing. 

The results showed that the implementation of diagnostic assessments was not optimal. Only two schools 

had implemented cognitive and non-cognitive diagnostic assessments, while one school had not 

implemented them at all. The main obstacles lay in limited school facilities and the low level of 

socialization regarding the Independent Curriculum, particularly the implementation of diagnostic 

assessments in innovative, deep learning-oriented biology learning. However, limited understanding and 

institutional support remained a significant obstacle. This study recommends improving teacher training, 

providing supporting facilities, and implementing more systematic assessment follow-up policies. 
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INTRODUCTION 

The quality of educational outcomes is largely determined by the evaluation system used to 

measure, assess and evaluate the learning that has been done. Therefore, changes in the 

education paradigm are often followed by changes in the assessment system. The provisions 

of the assessment carried out by the school, especially those related to the assessment 

of the process and learning outcomes of students, will provide an overview of the learning 

achievements of students [1]. Diagnostic assessment, which is a new innovation in the 

independent curriculum, functions as an evaluation tool that can be used to identify students' 

obstacles and weaknesses at the beginning and end of learning. Students' difficulties in 

understanding the material can be seen and determined through diagnostic assessment [2]. 

Diagnostic assessment is also used to identify students' competencies, strengths, and 

weaknesses, and is carried out at the beginning and end of the learning process [3]. Learning 

can be designed according to the competencies and conditions of the learners. Teachers use the 

results of diagnostic assessments as a reference in planning learning activities based on student 

learning needs. Under certain conditions, information related to family background, learning 

readiness, learning motivation, student interest, etc., can be used to organize learning.[4], [5], 

[6], [7]. 

The independent curriculum is currently the policy of the Ministry of Education, 

Culture, Research and Technology to recover from the learning crisis after the COVID-19 

pandemic during 2022-2024. There are several developments and changes in the independent 

curriculum, one of which is the assessment that will be carried out. Assessment in the 

independent curriculum includes the development and addition of Diagnostic Assessments 

from previously only Formative and Summative Assessments. All three assessments must be 

listed in the Independent Curriculum teaching module[8]. Research by Diki Fimanzah found 

that diagnostic assessments have been carried out by science teachers in the Menganti Gresik 

area before learning and the implementation of diagnostic assessments does not depend on the 

quality of school accreditation [9]. Teachers in the field experience various obstacles in 

integrated science learning both from the implementation of learning, implementing classroom 

assessments, transferring material into something that is easy to understand, but solutions that 

can be done to overcome this by conducting training related to science learning, implementing 

assessments, and discussing with teachers who have a science education background [10], [11]. 

Therefore, the management of learning and assessment with diagnostic assessments is needed 

for learning improvement [12]. 

In the context of biology learning, diagnostic assessments have strong relevance to 

efforts to develop deep learning-based instruction. The concept of deep learning emphasizes 

in-depth understanding, interconnectedness between concepts, and students' critical and 

analytical thinking skills[13][14]. In order for deep learning to be achieved, teachers need to 

understand the initial conditions of students through diagnostic assessments, so that teaching 

strategies can be designed to address misconceptions, strengthen basic concepts, and develop 

scientific skills[15], [16]. In other words, diagnostic assessment functions as a gateway to 

learning that is not merely memorization, but encourages students to explore, construct, and 

apply Biology knowledge in various life contexts[17], [18]. 

Based on the results of pre-research, it is known that 85% of teachers who have used 

diagnostic assessments in three public high schools in Bandar Lampung City, implementing 
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cognitive and non-cognitive diagnostic assessments, starting from the preparation stage, the 

implementation stage and the follow-up stage have not really been effectively carried out by 

several schools in Bandar Lampung city. The author is interested in conducting this research 

because of the implementation of new diagnostic assessments, various advantages of diagnostic 

assessments in relevant research. Therefore, this study aims to analyze the design, 

implementation, follow-up, and constraints of diagnostic assessment in biology learning under 

the Independent Curriculum in public senior high schools in Bandar Lampung City. The results 

are expected to provide empirical evidence and practical recommendations for improving the 

quality of diagnostic assessment implementation to promote deep learning-oriented biology 

education in Indonesia. 

 

METHODS 

Research Design 

This study employed a descriptive qualitative case study design aimed at obtaining an in-depth 

understanding of teachers’ practices and experiences in implementing diagnostic assessment. 

[19], [20], [21]. Data were analyzed using the Miles and Huberman framework, which involves 

data reduction, data display, and verification to ensure systematic and credible interpretation of 

findings. 

 

Population and Sample 

The population of this study was 17 public high schools in Bandar Lampung City, Biology 

Subject Teachers in Nageri High Schools, and all phase E class X students in public high 

schools in Bandar Lampung City. The research sample has been selected using various 

sampling techniques including SMAN X with 2 people number of biology Teacher, 23 People 

Number of Learners. SMAN Y with 1 people number of biology Teacher, 23 People Number 

of Learners. SMAN Z with 1 people number of biology Teacher, 23 People Number of 

Learners. Total Sample is 4 people number of biology Teacher, and 69 People number of 

learners. 

Location and Timing 

This research was conducted in three public high schools, namely schools X, Y, and Z. The 

selection of these schools with purposive sample technique [20], through the consideration that 

the three schools have implemented the Merdeka Curriculum and are A accredited schools. 

While the sample of four teachers was selected using total sampling [22]. And 69 samples of 

students were selected using random sampling technique with a selection percentage of 20% 

[23]. 

 

Research Procedure and Instruments 

Data collection methods in this study used teacher observation sheets, teacher questionnaires, 

teacher interviews, and documentation at three public high schools in Bandar Lampung with 

the aim of analyzing the implementation of diagnostic assessments and their obstacles. The 

research instrument grids are attached below: 
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Table 1. Teacher Observation Sheet Instrument 

Form of Assessment Aspects Observed 

Cognitive 

Diagnostic 

Assessment 

 

Preparation Stage 

 Teachers make a schedule for conducting assessments 

 Teachers identify assessment materials 

 Develop simple questions to measure initial competence 

 

Implementation Stage 

 The teacher composes simple questions 

- two questions according to class, on the topic of new 

learning outcomes 

- six questions with topics one grade below 
- two questions with topics two grades below 

 

Follow-up of Diagnostic Assessment Results 

 The teacher processes the results of the assessments that have 
been given 

 Before starting a new learning topic, teachers conduct a learning 

assessment of the previously taught topic to adjust the learning to 

the average skills of the students. 

 Teachers repeat this diagnosis process by conducting formative 

assessments (with different forms and tactics) until students reach 

the required level of competence 

Non-cognitive Diagnostic 

Assessment 

Preparation Stage 

 The teacher prepares tools such as pictures that represent 
emotions 

 The teacher lists key questions about the learners' activities 

 

Stages of Implementation 

Teacher asks learners to express their feelings while learning at 

home and explain their activities. 

 

Follow-up of Non-Cognitive Assessment Results 

 The teacher identifies learners who show negative emotional 

responses and asks them to have a one-on-one talk. 

 The teacher determines follow-up steps and communicates with 

learners and parents as needed. 

 The teacher repeats the implementation of non-cognitive 

assessment at the beginning of the lesson 

 The teacher repeats the implementation of non-cognitive 

assessment at the beginning of the lesson 

 

The observation technique used in the study was non-participant observation, including 

observation of the stages of preparation, implementation, and follow-up of assessment results. 

To deepen the data, the researcher included a teacher questionnaire with 30 items of favorable 

and unfavorable statements, using a linkert scale with four answer choices. The research 

instrument used next was teacher and student interviews.  

 

Data Analysis Techniques 

The data analysis technique uses the Miles and Huberman Model [24], [25] these are data 

reduction, data display, and verification. Data analysis in this study occurs during data 

collection. This allows for data reduction. Data reduction is the process of collcting data and 

classifying it into specific categories [26], This study examines the implementation of 

diagnostic assessments conducted by biology teachers in the city of Bandar Lampung. The data 
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reduction results were processed to provide clearer insights, specifically through the 

implementation of diagnostic assessments conducted by biology teachers in the two public high 

schools. The validity of qualitative research data according to Lincoln and Guba [27], [28], 

[29], [30], achieved with four criteria principles, namely: credibility, dependability, 

confirmability, and transferability. To validate the data, source triangulation and technique 

triangulation techniques were used. 

 

RESULT AND DISCUSSIONS 

Result 

The results of the study include interview data results, observation sheet data results and 

questionnaire data results. 

 

1. Data From the Interview Instrument 

The following data is obtained from closed interviews intended for class X biology teachers to 

collect information related to general knowledge of diagnostic assessments to the 

implementation of cognitive and non-cognitive diagnostic assessments, then interview 

instruments in this study are also intended for students with questions related to validating the 

implementation of diagnostic assessments in these schools. 

 

a) Teachers' Understanding of Diagnostic Assessment in the Merdeka Curriculum 

The importance of diagnostic assessment is used by teachers to find the strengths and 

weaknesses of students in learning, after the teacher knows the location of difficulties for 

students, the teacher can design instruments that will be used in the next lesson [31], [32], [33]. 

That four biology teachers from State Senior High Schools X, Y and Z know the purpose and 

importance of the implementation of diagnostic assessment, some answered that diagnostic 

assessment is an initial assessment used to map the initial knowledge, condition, background 

of students. However, of the four teacher samples, it is known that only two teachers at SMAN 

X, namely teacher XL1 and teacher XP1, know the implementation of diagnostic assessments 

comprehensively starting from designing assessment implementation plans and implementing 

them in class. While biology teachers at schools Y and Z do not understand the importance of 

designing the implementation of diagnostic assessments. The main focus of assessment is to 

determine the achievement and progress of students in learning and improve the learning 

process and activities of students in learning and improve the learning process and activities of 

students in learning (assessment of learning and assessment for learning) with a good 

assessment model, the teacher / educator knows where his weaknesses are in teaching, so that 

he can improve [34]. 

  

b) Implementation of Cognitive and Non-Cognitive Diagnostic Assessments 

Diagnostic assessment is one of the assessments emphasized in the independent curriculum. 

The Ministry of Education and Culture provides the learning outcomes in this curriculum, 

which will then be developed independently to meet the needs of each school. The education 

unit operational curriculum is an independent curriculum that is modified to meet the needs of 
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schools. The development of this program uses the concepts of goal- oriented curriculum 

development, continuity, flexibility and integration[35].  

Diagnostic assessments are divided into two, namely cognitive and non-cognitive 

assessments [2]. The objectives of cognitive diagnostic assessment are: (1). Identifying student 

competency achievements (2). Adjusting classroom teaching to the average competence of 

students (3). Provide remedial or additional teaching to students with below average skills. This 

explanation shows that cognitive diagnostic assessment is an effort to obtain a comprehensive 

picture of students' cognitive learning readiness. So that educators can carry out learning 

activities in accordance with the competencies and characteristics of students, as well as 

implement various necessary changes[36]. 

Cognitive diagnostic assessment is a set of cognitive-based diagnostic methods that aim 

to identify learners' strengths and weaknesses in relation to learners' knowledge structures and 

processing skills. This is in contrast to non-cognitive tests, which try to identify learners' 

emotional and psychological readiness to receive learning [33][37]. Data from interviews about 

the implementation of diagnostic assessment in three schools, it is known that biology teachers 

XL1 and XP1 at SMAN X have implemented non-cognitive diagnostic assessment at the 

beginning of the new school year during the introduction of the school environment. While 

biology teacher YP2 and biology teacher ZL10 at SMAN Y and Z have also implemented non-

cognitive assessment through question and answer at the beginning of the face-to-face meeting. 

In contrast to the implementation of cognitive diagnostic assessment, four teachers have and 

routinely carry out, such as biology teachers at SMAN X and Z do it with questions and 

answers, while SMAN Y does it with a pretest in the lesson. 

Furthermore, the interviews of X grade students were conducted openly at SMAN X, Y, 

and Z to find out how the students' perspectives on the implementation of cognitive and non-

cognitive diagnostic assessments in schools X, Y and Z. That the implementation of cognitive 

diagnostic assessment in school X has been carried out by class X biology teachers, but the 

implementation still rarely uses the pre-test method. While the implementation of non-

cognitive assessment of students stated that the teacher had done, by asking about the 

background of students, as well as a variety of learning styles. bBased on the data form research, 

it is known that SMAN Y, all C grade biology teachers carry out cognitive diagnostic 

assessments through pretests containing biological material tests. The implementation of 

noncognitive diagnostic assessment has not been done by biology teachers. The results of the 

next research findings at SMAN Z are known through the interview process to 23 respondents, 

validates that the implementation of diagnostic assessments (cognitive and non- cognitive) at 

SMAN Z has not been carried out by biology teachers, teachers rarely provide material through 

direct explanation, but students are more often given practice questions from the student 

worksheet book. 

 

c) Constraints and Opinions on the Implementation of Diagnostic Assessments 

In carrying out diagnostic assessments, teachers must at least have an adequate understanding 

of matters related to the assessment [38]. Teachers must have sufficient competence to design 

diagnostic assessments so that they can be carried out effectively and systematically so that the 

data obtained truly describes the existing conditions [39]. 
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Obstacles in implementing diagnostic assessments are common, because the 

implementation of relatively new assessments has made teachers still adapt to new policies in 

the Merdeka curriculum. Conditions that still have many obstacles are expected to be improved 

so that teachers' understanding of the importance of diagnostic assessments in biology learning 

is getting stronger and very well trained. The results of teacher interviews about the obstacles 

to the implementation process of diagnostic assessments, some of the common obstacles felt 

by teachers in implementing diagnostic assessments in biology subjects, including the lack of 

socialization of the implementation of the independent curriculum (IKM), misconceptions 

about understanding differentiated learning, learning facilities and infrastructure in schools that 

have not supported which makes teacher creativity limited, and limited learning time 

allocations, the use of variations in models, approaches, strategies, learning methods that have 

not been maximized . 

 

2. Teacher Observation Sheet Instrument Result Data 

Observations were carried out at SMAN X, Y and Z, during the learning process in the 

biodiversity material class in two meetings, in 90 minutes per meeting to see how teachers 

implement diagnostic assessments both cognitive and non-cognitive. The description of the 

process of implementing diagnostic assessments in the classroom can be seen in Table 2. 

Tabel 2. Observation Results of Diagnostic Assessment Implementation On Biology Learning 

No. 
Diagnostic 

assessment 

Teacher 

respondents 
School Documentation Description 

1. 

Cognitive 

diagnostic 

assessment 

XL1 teacher School X 

 Figure 1 is the 

implementation stage of 

cognitive diagnostic 

assessment using 

question and answer. 

Figure 1. Initial Q&A 

Process of Biodiversity 

Material School X 

 

2. 

Cognitive 

diagnostic 

assessment XP2 Teacher School X 

 

 

 

 

 

 

 

Figure 2. Awwal Q&A 

Process of the Material 

Starting School X 

Figure 2 shows the 

implementation of a 

cognitive diagnostic 

assessment using 

question and answer. 
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3. 

Cognitive 

diagnostic 

assessment 

 

YP3 Teacher School Y 

 

 

 

 

 

 
 

 

 

Figure 3. Formative Test 

Process at the Beginning of 

School Y Materials 

Figure 3 shows the 

implementation stage of 

cognitive dysgnostic 

assessment using 

formative tests. 

4. 

Cognitive  
diagnostic 

assessment 

Teacher 
ZL10 

School Z 

 

 

 

 

 

 

 

Figure 4. Teaching and 
Learning Process at School 

Z 

Figure 4 shows that in 
its implementation, the Xth 
grade  biology  teacher  
at school Z did not 
conduct a Cognitive 
diagnostic assessment but 
immediately gave the 
initial material. 

 

 

 

Table 2 shows that SMAN X, Y have conducted cognitive diagnostic assessment during 

the learning process, but SMAN z has not done so. 

 

3. Teacher Questionnaire Instrument Result Data 

Based on the questionnaire on the implementation of diagnostic assessments in biology 

learning in the Merdeka curriculum in public high schools in Bandar Lampung City, which 

consists of 30 statement items for teacher respondents at SMAN X, Y, and Z, it is presented 

below: 
Tabel 3. Biology Teacher Questionnaire Results Phase E Schools X, Y, and Z 

 

 

 

Variables  

 

 

Indicator  

 

 

Aspects 

Teacher Respondents   

Avarage 

per-

indicator 

Sekolah X Sekolah 

Y 

Sekolah 

Z 

XL1 

teacher 

XP1 

teacher 

YP3 

teacher 

ZL10 

teacher 

Cognitive 

Prepations 

stage 

Teachers  make a 

schedule for conducting 

assessments 

83 % 79,1% 91,6% 91,6% 86,4% 

(Very 

Good) 

Teacher Identifies 

assessment materials 

83 % 79,1% 91,6% 91,6% 86,4% 

(Very 

Good) 

Develop simple 

questions to measure 

initial competence 

 

83 % 

 

79,1% 

 

91,6% 

 

91,6% 

 

86,4% 

(Very 

Good) 

Implementation 

stage 

 

Teacher Develops a 
simple question Two 

grade- appropriate 

questions, on the topic 

of new learning 

outcomes: 

- Six questions with 

topics one grade 

below 

 
 

 

100% 

 
 

 

87,5% 

 
 

 

100% 

 
 

 

87,5% 

 
 

93,8% 

(Very 

Good) 
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- Two questions 

with topics two 

grades below  

Follow-up stage 

 

Teacher processes the 

results of the 

assesmentss that have 

been given  

 

81,3% 

 

81,3% 

 

65,5% 

 

68,8% 

 

69,8% 

(Good) 

Before starting a 
new learning topic, 

teachers  conduct  a 

learning assessment of 

the previously 

taught topic to adjust 

the learning to the 

average skills of the 

learners. 

 
 

 

81,3% 

 
 

 

81,3% 

 
 

 

65,5% 

 
 

 

68,8% 

 
 

69,8% 

(Good) 

Teachers repeat this 

diagnosis process by 

conducting formative 

assessments (with 
different forms and 

tactics) until students 

reach the required level 

of competence 

 

 

81,3% 

 

 

81,3% 

 

 

65,5% 

 

 

68,8% 

 

 

69,8% 

(Good) 

Non-

cognitive 

Preperations 

stage 

 

The teacher prepares 

tools such as pictures 

That represent 

emotions 

 

75% 

 

93,8% 

 

62,5% 

 

62,5% 

 

73,5% 

(Good) 

The teacher lists key 

questions about the 

learners' activities 

 

75% 

 

93,8% 

 

62,5% 

 

62,5% 

 

73,5% 

(Good) 

Provide tools to 

represent learners 

 

75% 

 

93,8% 

 

62,5% 

 

62,5% 

 

73,5% 

(Good) 

Implementation 

stage 

 

Teacher asks learners 

to  express their 

feelings while learning 

at home and explain

 their 

activities. 

 

 

75% 

 

 

62,5% 

 

 

87,5% 

 

 

50% 

 

68,8% 

(Good) 

Follow-up stage 

 

The teachers identifies 
learners with negative 

emotional expressions 

and invites one-on-one 

discussions 

 

 
79,1% 

 
75% 

 
29,1% 

 
90% 

 
68,3% 

(Good) 

Teachers determines 

follow-up and 

communications with 

learners and parents if 

needed 

 

 

79,1% 

 

75% 

 

29,1% 

 

90% 

 

68,3% 

(Good) 

The teachers repeats 

the implementation of 
non-cognitive 

assessment at the 

beginning of the lesson 

 

 

79,1% 

 

75% 

 

29,1% 

 

90% 

 

68,3% 
(Good) 
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The teachers repeats 

the implementation of 

non-cognitive 

assessment at the 

beginning of the lesson 

 

79,1% 

 

75% 

 

29,1% 

 

90% 

 

68,3% 

(Good) 

Per-Indicator avarage 
80,2% 

(Good) 

78,7% 

(Good) 

64,1% 

(Good) 

77,4%S 

(Good) 

70,3% 

(Good) 

 

Discussions 

Assessment in the 2022 prototype curriculum prioritizes the diagnostic assessment process on 

cognitive and non-cognitive aspects [40]. Cognitive diagnostic assessment is a collection of 

cognitive-based assessment methods that seek to identify learners' strengths and weaknesses in 

terms of knowledge structure and processing skills. This is in contrast to non-cognitive tests, 

which attempt to identify learners' emotional and psychological preparation before starting 

learning [41][42]. Based on table 8, in understanding the importance of cognitive assessment, 

the three schools already know the importance of diagnostic assessment starting from the 

preparation, implementation, and follow-up stages in these three indicators which obtained the 

highest score at the implementation stage of 93.8% which was categorized as "very good" while 

the lowest score was 69.8% at the follow-up stage which was still in the good category. In non- 

cognitive assessments, the three schools still do not know the importance of diagnostic 

assessments starting from the preparation, implementation, and follow-up stages of the three 

indicators which obtained the highest score of 73.5% which was categorized as "good at the 

preparation stage." However, the follow-up indicator on diagnostic assessments is still in the 

good category. However, the follow-up indicator on non-cognitive assessment can be seen 

from the lowest acquisition of 68.3% but still in the "good" category. There is also a percentage 

of the total average per school, based on the results of questionnaire data on the implementation 

of cognitive and non-cognitive diagnostic assessments that have been carried out by four 

respondents of class X biology teachers in each school X, Y and Z, the highest result obtained 

is 80.2% which is included in the "very good" category. While school Y obtained the lowest 

result of 64.1% which is still included in the "good" category and school Z obtained a result of 

77.4% in the "good" category. 

 

CONCLUSION 

The three schools sampled in the study have not followed the rules in accordance with the 

Ministry of Education and Culture's circular letter on the independent learning curriculum, 

causing its application to be non-uniform in the three schools. According to the results of 

interviews and observations, school X is in the good category, while in school Y teachers have 

conducted cognitive diagnostic assessments quite well but in non-cognitive assessments 

teachers need direction and more understanding of the importance of both assessments. On the 

other hand, in school Z, the diagnostic assessment has not been done based on the information 

from the interview and observation in school Z. The results of this study showed that there 

were significant obstacles in implementing diagnostic assessments in the three schools that 

were the focus of the study. These constraints include the lack of socialization and training on 

the importance of diagnostic assessment in the context of the independent curriculum. As a 
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result, some schools have not implemented diagnostic assessment optimally, as seen in school 

Z, which does not understand the benefits of diagnostic assessment. 

 

LIMITATIONS 

This study has several limitations that should be acknowledged to provide context for 

interpreting the findings. First, the research was conducted within a limited sample of three 

public high schools in Bandar Lampung City, which may not fully represent the diversity of 

schools implementing the Independent Curriculum across different regions. Future studies are 

encouraged to involve a broader range of schools with varied accreditation levels and 

geographical contexts to obtain a more comprehensive understanding of diagnostic assessment 

implementation. Second, the data were collected primarily through qualitative methods 

interviews, observations, questionnaires, and documentation which depend heavily on 

participant honesty and researcher interpretation. Although triangulation was applied to ensure 

data validity, potential subjectivity and contextual bias cannot be eliminated. Third, the study 

focused only on the implementation of diagnostic assessments in biology learning, without 

exploring comparative applications across other subjects. Future research could expand to 

interdisciplinary contexts or integrate quantitative analyses to examine correlations between 

diagnostic assessment practices and student learning outcomes. Finally, the rapidly evolving 

educational policy landscape surrounding the Independent Curriculum poses a challenge for 

maintaining up-to-date interpretations. Ongoing revisions and differing levels of teacher 

training may influence implementation fidelity. Therefore, longitudinal and mixed-method 

approaches are recommended to capture dynamic changes and provide deeper pedagogical 

insights. 

AUTHORS INFORMATION 

Corresponding Authors 

Nukhbatul Bidayati Haka – Department of Biology Education, Universitas Islam Negeri 

Raden Intan Lampung (Indonesia); 

 https://orcid.org/0000-0002-8638-6666  

Email: nukhbatulbidayatihaka@radenintan.ac.id  

 

Authors 

Nukhbatul Bidayati Haka – Department of Biology Education, Universitas Islam Negeri 

Raden Intan Lampung (Indonesia); 

 https://orcid.org/0000-0002-8638-6666  

Email: nukhbatulbidayatihaka@radenintan.ac.id 

Hardiyansyah Masya – Department of Islamic Education Guidance and Counseling, 

Universitas Islam Negeri Raden Intan Lampung (Indonesia); 

 https://orcid.org/0000-0002-0608-7552  

Email: hardiyansyah.masya@radenintan.ac.id  

Ismi Rakhmawati – Institute für Fachdidaktik, Fakultät für Lehrerinnenbildung, Universität 

Innsbruck, Innsbruck, (Austria); 

 https://orcid.org/0000-0001-9650-7639   

Email: ismi.rakhmawati@student.uibk.ac.at  

https://orcid.org/0000-0002-8638-6666
mailto:nukhbatulbidayatihaka@radenintan.ac.id
https://orcid.org/0000-0002-8638-6666
mailto:nukhbatulbidayatihaka@radenintan.ac.id
https://orcid.org/0000-0002-0608-7552
mailto:hardiyansyah.masya@radenintan.ac.id
https://orcid.org/0000-0001-9650-7639
mailto:ismi.rakhmawati@student.uibk.ac.at


 

157 | 
 

Laila Puspita – Department of Biology Education, Universitas Islam Negeri Raden Intan 

Lampung (Indonesia); 

 https://orcid.org/0000-0002-6258-0181  

Email: lailapuspita@radenintan.ac.id 

Didi Nur Jamaludin – Department of Biology Education, Fakultas Tarbiyah, Universitas 

Islam Negeri Sunan Kudus (Indonesia); 

Email: didinj@iainkudus.ac.id  

Raicha Oktafiani – Department of Biology Education, Universitas Islam Negeri Raden Intan 

Lampung (Indonesia); 

Email: raichaoktafiani@radenintan.ac.id 

 

CONFLICT OF INTEREST 

"The authors declare no conflict of interest."  

 

DECLARATION OF USE OF AI IN SCIENTIFIC WRITING 

The authors used Grammarly during the preparation of this work for editing and proofreading 

purposes, and ChatGPT 5.0 solely for language refinement, grammar checking, and 

formatting adjustments. All processes, including conceptualization, research design, data 

collection, analysis, interpretation, and conclusion drawing, were conducted entirely by the 

authors. The use of AI did not influence the originality, academic integrity, or scientific 

substance of this research. All data, references, and interpretations presented in this article are 

the result of the authors’ independent scholarly work. 

REFRENCES 

[1]   D. Ely Djulia, Evaluasi Pembelajaran Biologi, 1st ed., Yayasan Kita Menulis, 2020. 

[2]   S. W. Nasution, "Assesment Kurikulum Merdeka Belajar Di Sekolah Dasar," Prosding 

Semin. Nas. Pendidik. Dasar, vol. 1, no. 1, pp. 135-142, 2021. 

https://doi.org/10.34007/Ppd.V1i1.181 

[3]   H. Hutabarat, R. Elindra, M. S. Harahap, F. Pendidikan, M. Dan, and I. Pengetahuan, 

"Analisis Penerapan Kurikulum Merdeka Belajar Di Sma Negeri Sekota 

Padangsidimpuan," J. Mathedu Math. Educ. J., vol. 5, no. 3, pp. 58-69, 2022. 

https://doi.org/10.37081/mathedu.v5i3.3962 

[4]   A. Sudijono, Pengantar Evaluasi Pendidikan, Jakarta: Rajawali Press, 2013. 

[5]   Sukardi, Evaluasi Pendidikan: Prinsip Dan Operasinya, Jakarta: Bumi Aksara, 2011. 

[6]   N. Kurniasih and N. B. Haka, "Penggunaan Tes Diagnostik Two-Tier Multiple Choice 

Untuk Menganalisis Miskonsepsi Siswa Kelas X Pada Materi Archaebacteria Dan 

Eubacteria," Biosf. J. Tadris Biol., vol. 8, no. 1, pp. 114-127, Jul. 2017. 

https://doi.org/10.24042/Biosf.V8i1.1270 

[7]   J. Adack, "Dampak Pencemaran Limbah Pabrik Tahu Terhadap Lingkungan Hidup," 

Lex Adm., vol. I, no. 3, pp. 78-87, 2013. 

[8]   Ryan, Cooper, and Tauer, "Implementation Of Diagnostic Assessment As One Of The 

Steps To Improve Learning In The Implementation Of The Independent Curriculum," 

Pap. Knowl. . Towar. A Media Hist. Doc., vol. 7, pp. 12-26, 2023. 

https://orcid.org/0000-0002-6258-0181
mailto:lailapuspita@radenintan.ac.id
mailto:didinj@iainkudus.ac.id
mailto:raichaoktafiani@radenintan.ac.id
https://doi.org/10.34007/Ppd.V1i1.181
https://doi.org/10.37081/mathedu.v5i3.3962
https://doi.org/10.24042/Biosf.V8i1.1270


 

158 | 
 

[9]   D. Firmanzah and E. Sudibyo, "Implementasi Asesmen Diagnostik Dalam Pembelajaran 

Ipa Pada Masa Pandemi Covid-19 Di Smp/Mts Wilayah Menganti, Gresik," Pensa E-

Jurnal Pendidik. Sains, vol. 9, no. 2, pp. 165-170, 2021. 

[10]   E. S. Indrawati and Y. Nurpatri, "Problematika Pembelajaran IPA Terpadu (Kendala 

Guru Dalam Pengajaran IPA Terpadu)," Educ. J. Pendidik., vol. 1, no. 1, pp. 226-234, 

2022. https://doi.org/10.56248/educativo.v1i1.31 

[11]   Y. Suryani, Meri; Haryadi Bambang, "Pengembangan Asesmen Guru Biologi dalam 

Merancang Perangkat Pembelajaran Berbasis Kompetensi Pedagogik dan Profesional," 

vol. 08, pp. 154-161, 2022. https://doi.org/10.22437/bio.v8i2.16432 

[12]  D. Dewiyana Sari et al., "Pengelolaan Pembelajaran Biologi Sekolah Internasional di 

Sekolah Bogor Raya," pp. 482-489, 2022. 

https://doi.org/10.47709/educendikia.v2i03.1902 

[13]  J. Biggs and K. Collis, "Towards a Model of School-based Curriculum Development 

and Assessment Using the SOLO Taxonomy," Aust. J. Educ., vol. 33, no. 2, pp. 151-

163, 1989. https://doi.org/10.1177/168781408903300205 

[14]  Noel Entwistle, "Approaches to learning and forms of understanding," 1998, Centre for 

Research on Learning and Instruction, University Of Edinburgh, Australian. 

[15]  D. F. Nancy Frey, The Formative Assessment Action Plan, vol. 11, no. 1, 2011. [Online]. 

Available: http://scioteca.caf.com/bitstream/handle/123456789/1091/RED2017-Eng-

8ene.Pdf?sequence=12&isallowed=y. 

[16]  P. Black and D. Wiliam, "Assessment and classroom learning," vol. 21, no. 1, 1998. 

https://doi.org/10.1080/0969595980050102 

[17]  S. Vosniadou, S, "Conceptual change from the framework theory side of the fence," 

Instr. Sci., vol. 6, pp. 795-808, 2019. 

[18]  R. D. F. T. Duit, "Conceptual change: a powerful framework for improving science 

teaching and learning," Int. J. Sci. Educ., vol. 25, no. 6, pp. 671-688, 2003. 

https://doi.org/10.1080/0950069032000076652 

[19]  J. W. Creswell, Riset Pendidikan: Perencanaan, Pelaksanaan, dan Evaluasi Riset 

Kualitatif dan Kuantitatif (H. P. Soetjipto & S. M. Soetjipto, trans.), 5th ed., Pustaka 

Pelajar, 2015. 

[20]  Sugiyono, Metode penelitian kuantitatif, kualitatif dan R&D, Bandung: Alfabeta, 2017. 

[21]  I. M. P. Gunawan, Metode Penelitian Kualitatif Teori & Praktik, 1st ed., Jakarta: PT 

Bumi Aksara, 2013. 

[22]  W. Sanjaya, Penelitian Pendidikan: Jenis, Metode, dan Prosedur, Jakarta: Prenada 

Media Group, 2013. 

[23]  A. Suharsimi, Prosedur Penelitian, Jakarta: PT. RINEKA CIPTA, 2010. 

[24]  L. S. Asipi, U. Rosalina, and D. Nopiyadi, "The Analysis of Reading Habits Using Miles 

and Huberman Interactive Model to Empower Students' Literacy at IPB Cirebon," Int. 

J. Educ. Humanit., vol. 2, no. 3, pp. 117-125, 2022. 

https://doi.org/10.58557/ijeh.v2i3.98 

[25]  I. Sri Annisa and E. Mailani, "Analisis Faktor Penyebab Kesulitan Siswa Dalam 

Pembelajaran Tematik Dengan Menggunakan Metode Miles Dan Huberman Di Kelas 

Sd Negeri," Innov. J. Soc. Sci. Res., vol. 3, pp. 6469-6477, 2023. 

[26]  Sugiyono, Metode penelitian pendidikan pendekatan kualitatif, kuantitatif, dan R&D, 

https://doi.org/10.56248/educativo.v1i1.31
https://doi.org/10.22437/bio.v8i2.16432
https://doi.org/10.47709/educendikia.v2i03.1902
https://doi.org/10.1177/168781408903300205
http://scioteca.caf.com/bitstream/handle/123456789/1091/RED2017-Eng-8ene.Pdf?sequence=12&isallowed=y
http://scioteca.caf.com/bitstream/handle/123456789/1091/RED2017-Eng-8ene.Pdf?sequence=12&isallowed=y
https://doi.org/10.1080/0969595980050102
https://doi.org/10.1080/0950069032000076652
https://doi.org/10.58557/ijeh.v2i3.98


 

159 | 
 

2017. 

[27]  B. W. Miles and D. Jozefowicz, "Discourse Analysis," in Encyclopedia of Research 

Design, no. June, London: Sage, 2010, pp. 367-371. 

[28]  E. G. Guba, "Criteria for assessing naturalistic inquiries," Educ. Commun. Technol., 

vol.29, no. 2, pp. 75-91, 1981. https://doi.org/10.1007/BF02766777 

[29]  Y. Lincoln and E. G. Guba, "The Disturbing and Disturbed Observer," Nat. Inq., pp. 92-

109, 357-367, 1985. 

[30]  N. K. Denzin, Qualitative research Deniz, 2005. 

[31]  A. O. W. Maut, "Pentingnya Asesmen Diagnostik dalam Implementasi Kurikulum 

Merdeka (IKM) di SD Negeri Tongkuno Kecamatan Tongkuno Kabupatem Muna 

Sulawesi Tenggara," J. Pendidik. Masy. dan Pengabdi., vol. 02, no. 4, pp. 1305-1312, 

2022. 

[32]  M. A. Akbar, R. N. Ariska, K. Khairunnisa, and E. Pepayosa, "Asesmen Diagnostik Non 

Kognitif Gaya Belajar Siswa Kelas XI di SMAN 1 Pangkalan Susu," J. Ilm. Profesi 

Pendidik., vol. 9, no. 2, pp. 1396-1401, 2024. https://doi.org/10.29303/jipp.v9i2.2308 

[33]  Kementrian Pendidikan dan Kebudayaan, "Modul Asesmen Diagnostik," 2022. 

[34]  W. Antika, B. Sasomo, and A. D. Rahmawati, "Analisis Asesmen Diagnostik Pada 

Model Pembelajaran Project Based Learning di Kurikulum Merdeka SMPN 3 Sine," 

Pedagogy, vol. 8, no. 1, pp. 250-263, 2023. 

[35]  K. Rahman and D. Ririen, "Implementasi Asesmen Diagnostik Non Kognitif dalam 

Kebijakan Sekolah," Edukatif J. Ilmu Pendidik., vol. 5, no. 5, pp. 1815-1823, 2023. 

https://doi.org/10.31004/edukatif.v5i5.3954 

[36]  N. P. Warasini, "Upaya Meningkatkan Kompetensi Guru Dalam Merancang Asesmen 

Diagnostik melalui Kegiatan Webinar Pada Sekolah Binaan," J. Inov., vol. 7, no. 7, pp. 

31-37, 2021. 

[37]  S. Arifin, I. Hidayah, and J. Raya Tuwel, "The analysis of problem solving ability in 

terms of cognitive style in problem based learning model with diagnostic assessment," 

Unnes J. Math. Educ. Res., vol. 8, no. 2, pp. 147-156, 2019. 

[38]  A. A. S. Huda and A. Nurhuda, "Asesmen Diagnostik Non-Kognitif Gaya Belajar Siswa 

SMP Kelas 7 di Lembang, Indonesia," Nusant. J. Behav. Soc. Sci., vol. 2, no. 3, pp. 55-

60, 2023. https://doi.org/10.47679/202331 

[39]  S. Sugiarto, Adnan, R. Q. Aini, R. Suhendra, and Ubaidullah, "Pelatihan Implementasi 

Asesmen Diagnostik Mata Pelajaran Bahasa Indonesia Bagi Guru Sekolah Dasar di 

Kecamatan Taliwang," J. Pengabdi. Kpd. Masy., vol. 3, no. 1, pp. 76-80, 2023. 

[40]  W. Mulyana, "Kajian asesmen dalam kurikulum merdeka pada pembelajaran biologi," 

UIN Raden Intan Lampung, p. 57, 2022. 

[41]  S. Supriyadi, R. M. Lia, A. Rusilowati, W. Isnaeni, and S. Suraji, "Penyusunan 

Instrumen Asesmen Diagnostik untuk Persiapan Kurikulum Merdeka," vol. 2, no. 2, pp. 

63-69, 2022. https://doi.org/10.15294/jce.v2i2.61886 

[42]  K. D. I. Paud and M. M. Kongen, "Analisis Kesiapan Guru 

DalamMengimplementasikan asesmen diagnostik pada kurikulum merdeka MTsN 28 

Jakarta," vol. 6, no. 2, pp. 63-69, 2019. 

https://doi.org/10.21107/pgpaudtrunojoyo.v6i2.6149 

https://doi.org/10.1007/BF02766777
https://doi.org/10.29303/jipp.v9i2.2308
https://doi.org/10.31004/edukatif.v5i5.3954
https://doi.org/10.47679/202331
https://doi.org/10.15294/jce.v2i2.61886
https://doi.org/10.21107/pgpaudtrunojoyo.v6i2.6149

	5.Laman.pdf (p.1)
	5. Implementation and Constraints of Diagnostic Assessment in the Independent Curriculum To.pdf (p.2-15)
	c) Constraints and Opinions on the Implementation of Diagnostic Assessments


