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This study examines the implementation of gender equality in the teaching of Islamic Religious 
Education (PAI) and extracurricular activities of Rohis at SMAN 15 Bandar Lampung. Using a 
descriptive qualitative approach, the study explores how gender equality principles are applied in the 
curriculum, teaching methods, classroom interactions, and student participation. Data were collected 
through interviews, observations, and documentation to gain a comprehensive understanding of the 
application of gender equality in both formal and non-formal learning contexts. The findings show that 
gender equality is effectively applied in PAI teaching through the selection of inclusive content and equal 
participation opportunities for male and female students. Furthermore, structured group discussions and 
the teacher's pedagogical control ensure equal opportunities for leadership and cross-gender 
involvement. The integration of gender equality in Rohis activities further reinforces these values outside 
the classroom, providing equal opportunities for students to develop and achieve success. This study 
emphasizes the importance of active teacher involvement in moderating classroom interactions and 
ensuring that gender equality is not just a normative concept, but a lived experience for students. The 
study also suggests that schools can strengthen gender equality by ensuring consistency in practices 
across the classroom, extracurricular activities, and institutional culture. 
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Discussions on gender equality in education have gained momentum over the past two 
decades, alongside the growing global awareness that schools are not just spaces for the transfer 
of knowledge but also arenas for shaping values, identity, and social relations [1], [2]. Education 
plays a strategic role in building social justice by providing equal learning opportunities for all 
students [3], without discrimination based on gender. In the context of sustainable development, 
this issue is also aligned with SDG 5 (Gender Equality) and SDG 4 (Quality Education), which 
emphasize the importance of access [4], participation, and inclusive learning experiences [5], 
[6]. 

However, various studies indicate that gender inequality in education often does not 
manifest in the form of explicit policies, but rather subtly through everyday teaching practices 
[7], [8]. Inequality can be reflected in the division of roles in group work, patterns of teacher-
student interactions, the use of biased examples in materials, and differing expectations 
regarding the academic achievements and behaviors of male and female students. In many 
cases, this bias is not always recognized by educators because it is seen as 'normal practice' 
within classroom culture, even though it has the potential to create recurring social hierarchies 
and influence students' self-confidence and learning participation. 

The issue of gender equality becomes increasingly important when placed within the 
context of Islamic Religious Education (PAI) [9], [10], [11], as PAI is mandated not only to 
develop cognitive aspects but also to shape character, morality, and students' perspectives on 
social values [12], [13]. On one hand, Islamic teachings emphasize principles of justice, respect 
for human dignity, and equal social responsibility [14], [15]. On the other hand, PAI teaching 
practices in schools can be influenced by socio-cultural interpretations that still place women 
and men in rigidly defined roles [16]. As a result, PAI learning has the potential to become a 
space for the reproduction of gender bias if it is not accompanied by critical and pedagogically 
reflective practices that are sensitive to inclusivity issues. 

Several previous studies have shown that gender equality in PAI has received significant 
attention, both in terms of concepts, curricula, and teaching practices. Amala et al. [17] revealed 
the development of the gender equality discourse in Indonesia, shifting from a normative 
approach to a critical approach, such as Islamic feminism and inclusive education. Meanwhile, 
Mutmainah et al [18] and Fitria dkk [19] highlight the importance of implementing gender 
equality in PAI learning, despite the presence of gender bias in textbooks. These studies support 
the importance of gender-sensitive pedagogy in Islamic education. 

However, empirical research examining the implementation of gender equality in PAI 
learning at public senior high schools is still very limited, particularly in the aspects of 
classroom interaction, distribution of learning roles, and student responses within the local 
socio-cultural context. The novelty of this study lies in its empirical and contextual focus, by 
directly analyzing the implementation of gender equality at SMAN 15 Bandar Lampung. This 
study expands gender studies at the senior high school level and provides a practical 
contribution in the form of gender-responsive PAI learning practices, as well as offering 
guidelines for the development of PAI learning that is fair, inclusive, and in line with Islamic 
principles. 
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Several studies indicate that the implementation of gender equality in teaching is highly 
determined by teacher competence, lesson design, classroom interactions, and the support of 
the school environment [20], [21], [22]. Effective implementation is not enough by merely 
delivering normative content about 'equality,' but it must be realized in the form of tangible 
pedagogical strategies, such as balanced speaking opportunities, non-stereotypical assignments, 
the use of fair examples, and bias-free assessments. Furthermore, evaluating the 
implementation of gender equality needs to consider the complex dynamics of the classroom, 
including adolescent social norms, school culture [23] and students' views on gender identity 
in everyday life [24], [25]. 

At SMAN 15 Bandar Lampung, PAI learning, as part of character education, plays an 
important role in shaping students' values, attitudes, and social relations [26], [27]. However, 
the extent to which gender equality is truly implemented in learning activities, from planning 
and implementation to evaluation, still needs to be empirically studied [28]. This study is 
relevant as it provides a factual account of how teachers manage gender-fair learning, how 
students respond to these practices, and what factors support or hinder their implementation in 
the classroom reality. 

Based on the urgency, this study aims to analyze the implementation of gender equality 
in PAI learning activities at SMAN 15 Bandar Lampung, focusing on pedagogical practices in 
the classroom, the forms of teacher-student interaction, and the learning experiences perceived 
by male and female students. This study is expected to contribute to strengthening the discourse 
of inclusive and equitable PAI, while providing practical recommendations for teachers and 
schools to create a more gender-sensitive learning environment, ensuring that the values of 
justice are not only normative concepts but are truly present in students' learning experiences. 

 

This study employs a descriptive qualitative approach to comprehensively depict the 
implementation of gender equality in the PAI learning activities and Rohis extracurricular 
activities at SMAN 15 Bandar Lampung. The study focuses on the practical implementation in 
the classroom and school religious activities, particularly in the dimensions of access, 
participation, control, and visible benefits in the learning activities and supporting programs. 
The research process is conducted in the natural school context, with the researcher positioned 
as the main instrument to capture the dynamics of interactions, classroom policies, and the 
ongoing learning experiences. 

Data collection is carried out through three main techniques: interviews, observations, 
and documentation. Interviews are used to gather in-depth information regarding the PAI 
teaching practices employed by the teachers, students' responses, and the support of Rohis 
activities in reinforcing gender equality values. Observations are conducted directly in the PAI 
classroom and Rohis activities to observe patterns of teacher-student interaction, role 
distribution, student involvement, and the equitable treatment given. Documentation is used as 
supporting data through the review of teaching materials, school activity records, evidence of 
Rohis programs, and other relevant sources to reinforce the field findings. 
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The collected data are analyzed descriptively through stages of data reduction, data 
presentation, and conclusion/verifying. In the reduction stage, the researcher selects and focuses 
the data in line with the research objectives, especially those related to the implementation of 
gender equality in PAI and Rohis teaching. In the data presentation stage, the findings are 
organized into narrative form and thematic categories so that the implementation patterns can 
be understood systematically. The final stage involves drawing conclusions in phases, 
accompanied by verification based on the consistency between data sources, ensuring that the 
research results accurately represent the conditions of gender equality implementation. To 
ensure the accuracy of the findings, the researcher conducts cross-technique data matching 
(interviews, observations, and documentation) and checks the consistency of information across 
informants during the analysis process.  
 

The Application of Gender Equality Principles in Islamic Religious Education Learning 
Materials in School 

The findings of the study indicate that the principle of gender equality in the PAI material 
at SMAN 15 Bandar Lampung is applied through the selection of inclusive content and teaching 
examples that do not favor one gender over the other. The teacher emphasizes that moral and 
religious obligations apply equally to both male and female students, particularly on the theme 
of 'proof of faith,' such as fulfilling promises, being grateful, guarding the tongue, and covering 
the faults of others, without framing that places one gender as more dominant in practicing 
religious values [29], [30], [31]. In addition to the material level, equality is also evident in 
classroom practices through balanced learning opportunities, where both male and female 
students have equal access to answer, express opinions, and demonstrate learning outcomes, as 
well as through assignments that do not assign specific roles to only one gender [32], [33], [34].  

This pattern is evident in the courage of female students to participate and take active 
roles in class activities, in line with the opportunities also available to male students. Another 
finding shows that the application of gender equality in the PAI material does not stop at formal 
learning but is reinforced through the continuity of school programs, particularly the connection 
between PAI teachers and Rohis activities [17], [35], [36], [37]. The PAI teacher (who is also 
the Rohis mentor) links the values learned in class to the mentoring activities and achievement 
programs, including student involvement in religious activities and competitions without 
gender-based restrictions. This finding indicates an integration between PAI learning as an 
academic space and Rohis as a space for reinforcing learning experiences. 

This finding indicates that gender equality in PAI learning is more effective when applied 
simultaneously at two levels: (1) the material level as inclusive value content, and (2) the 
implementation level as the practice of providing equal learning opportunities. When teachers 
ensure that the material does not produce gender-based role stereotypes while also ensuring 
balanced participation access, gender equality has the potential to become a stable and repetitive 
classroom norm. Additionally, the continuity of PAI and Rohis reinforces the internalization of 
values because students not only receive messages of equality in the classroom but also 
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experience its application in the form of equal spaces for actualization and self-development 
outside of formal learning. 

 
Teaching Methods of PAI Teachers in the Context of Gender Equality 

Observational and interview findings show that PAI learning at SMAN 15 Bandar 
Lampung is still dominated by conventional methods such as lectures and question-and-answer 
sessions. However, the teacher also utilizes group discussions as a strategy to encourage more 
balanced gender involvement. In practice, group discussions serve as a learning workspace that 
allows both male and female students to express ideas, clarify understanding, and 
collaboratively determine the direction of the discussion [38], [39], [40], [41]. The discussions 
are conducted in a structured format with role assignments such as moderator and presenter, 
followed by a discussion session after presenting the group's findings [42], [43], [44].  

Teachers exercise pedagogical control to maintain order, ensure that discussions proceed 
according to objectives, and prevent communication from being dominated by specific students 
[45], [46], [47]. The main finding indicates that there are balanced opportunities for both female 
and male students to present in front of the class and lead the group’s academic process. 
Implicitly, structured group discussions become a tangible practice in operationalizing gender 
equality through role distribution and speaking opportunities, so that equality becomes not only 
a value but is formed through learning habits. To maintain consistency, the implementation of 
role rotation (moderator/presenter) should be reinforced to ensure that academic leadership 
occurs systematically. 

 
Interaction Between PAI Teachers and Students in the Context of Implementing Gender 
Equality 

The findings of the study indicate that the interaction between the PAI teacher and 
students in the classroom leads to providing relatively equal opportunities for male and female 
students to ask questions, express opinions, and engage in learning evaluations [48], [49], 
[50]. This pattern is evident from the teacher’s openness in providing communication space, so 
that both groups of students are not in a passive position during the learning process [51], [52], 
[53], [54]. In discussion sessions, the teacher maintains pedagogical control to ensure the 
distribution of participation is balanced and to prevent the dominance of one group of students 
[55], [56], [57].  This control not only functions to maintain order but also ensures that speaking 
turns and academic involvement are more inclusive.  

Thus, this finding indicates that the implementation of gender equality in the classroom 
emerges as a practice of managing interactions, rather than merely a normative claim standing 
on its own. Implicitly, this finding suggests that the quality of gender equality in PAI learning 
is highly determined by how teachers manage classroom communication and facilitate 
participation opportunities. When teachers actively facilitate the distribution of speaking turns, 
both female and male students have the opportunity to experience equality as a tangible 
experience in the learning space. Further reinforcement can be directed at simple participation 
indicators (e.g., equal opportunities to ask/answer questions) so that the practice of equality can 
be monitored more consistently in the learning routine. 
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The Role of Rohis Activities in Supporting Gender Equality in Schools 
The results of the study show that Rohis activities play a role as a space for reinforcing 

gender equality outside formal learning, particularly because there is continuity between PAI 
learning in the classroom and Rohis mentoring, considering that the mentor is the PAI teacher. 
[58], [59], [60]. This finding emphasizes that the values conveyed in the classroom do not stop 
at the instructional level, but are extended into a continuous mentoring experience through the 
students' religious activities [61], [62], [63], [64]. Gender equality in Rohis is evident through 
relatively comprehensive indicators, including access to facilities, participation in activities, 
organizational control, and the benefits of self-development experienced by both male and 
female students [65], [66], [67].  

The most tangible evidence appears in opportunities for achievement and school 
representation, where male and female students have equal opportunities to participate in 
religious competitions such as MTQ, dai, and calligraphy based on their interests and capacities, 
not gender. Implicitly, this finding suggests that Rohis can be a strategic instrument for 
maintaining gender equality as a school culture, as it provides space for actualization, 
leadership, and recognition of achievements in an inclusive manner. When opportunities in the 
organization and competitions are equally accessible, students experience the value of equality 
as a repetitive and measurable practice. For reinforcement, the school can standardize the cadet 
training and selection mechanisms for activities/competitions transparently, so that equality 
becomes a stable system of development, rather than a situational occurrence. 
 

This study starts from the fact that gender equality in PAI is often discussed at the 
normative level, but is relatively limited in explaining how this principle functions as a daily 
pedagogical practice in schools. The results of this study emphasize that gender equality can be 
concretely operationalized when PAI learning integrates inclusive values into teaching 
materials and classroom management, so that students experience equality as a learning 
experience, rather than just a moral message [1], [2], [69], [4], [5]. This finding enriches the 
literature that has previously focused on the tendency of gender bias in religious education 
materials, both through the construction of social roles and the imbalanced representation in 
learning resources. 

The significant contribution of this study lies in emphasizing that gender equality is not 
only determined by the content of the text but also by how the material is framed in teaching, 
so that it does not produce gender-based role stereotypes. In this context, the findings of the 
study can be positioned as a corrective practice against the tendency in the literature that 
identifies gender inequality in religious education as often being formed through narrative 
patterns that place males as more dominant than females [18], [72], [73], [74], [75]. Thus, this 
study strengthens the argument that the role of the teacher as a curriculum agent in the 
classroom is crucial in determining whether PAI expands the space for equality or instead 
reproduces biases already embedded in the social context. 

Furthermore, the results of this study clarify that the key indicator of gender equality in 
PAI learning should be viewed in terms of the distribution of learning opportunities and 
participation, rather than just declarations of equality. Literature on classroom interactions 
shows that gender imbalance often subtly emerges through domination of speaking turns, access 
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to asking questions, or leadership in group activities, especially if teachers do not moderate the 
communication structure [76], [77], [78], [79], [80]. The findings of this study reinforce the 
position that gender equality becomes more measurable when the classroom is managed to 
ensure balanced opportunities for participation and contribution, so that the learning 
relationship is not influenced by unconscious gender hierarchies. 

From a teaching strategy perspective, this study reinforces that structured collaborative 
methods can serve as an implementational tool to maintain gender equality in the learning 
process. In line with studies that emphasize the effectiveness of discussion-based learning in 
Islamic education, the findings of this study suggest that the structure of roles and the flow of 
discussions can serve as concrete mechanisms to distribute academic leadership and speaking 
opportunities more fairly [81], [82], [83], [84], [85]. In other words, the method is not merely 
a variation of teaching techniques, but rather a part of the design for equal opportunity, 
determining whether male and female students have equal chances to demonstrate their 
academic capabilities [86], [87], [88], [89], [90]. 

This study also emphasizes that the teacher’s pedagogical control is a crucial prerequisite 
to ensure that open participation spaces do not turn into spaces of domination. Several studies 
highlight that equal academic support and feedback require regulated interactions that ensure 
all students receive attention, triggering questions, and proportional opportunities to respond. 
Your study's findings clarify that teacher control is not a limitation on participation but rather a 
learning governance tool to stabilize inclusivity, particularly in the context of discussions and 
collaborative activities. The strength of this study’s findings is further evident when viewed 
through the relationship between formal learning and the non-formal reinforcement space in the 
school. Research on gender mainstreaming in religious-based organizations shows that equality 
often stops at the discourse level due to implementation barriers, including limited regulations 
and inconsistent practices.  

In contrast, this study asserts that when student religious activities have inclusive 
governance and provide cross-gender opportunities for achievement and leadership, the 
internalization of equality becomes stronger because it occurs through repeated and observable 
social experiences. Overall, this study underscores its scientific contribution at two levels. First, 
it expands the literature, which previously focused mainly on critiquing gender bias in PAI texts 
and narratives, to include measurable evidence of implementation through learning practices 
and the school ecosystem. Second, the findings show that gender equality is more stable when 
built through consistency across spaces classrooms and student organizations so that equality 
values do not stop at instructional learning but become institutional norms. The implications of 
this study emphasize the importance of designing systematic participation, regulating classroom 
interactions, and transparent student activity governance, so that gender equality in PAI is not 
situational but sustainable as a school culture. 
 

This study asserts that the application of gender equality principles in PAI (Islamic 
Religious Education) teaching at SMAN 15 Bandar Lampung goes beyond the normative level, 
materializing as a pedagogical practice that can be consistently observed. Gender equality is 
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built from the material level through the selection of inclusive content and the way teachers 
frame religious values to avoid producing gender-based role stereotypes. With this approach, 
both male and female students are positioned as moral subjects with equal religious 
responsibilities, so the learning messages do not lead to the dominance of values toward one 
gender. 

At the implementation stage, the study concludes that gender equality is evident through 
the distribution of learning opportunities, especially in access to ask questions, provide answers, 
express opinions, and present learning outcomes. The teaching method, particularly the 
structured group discussions with role distribution and the teacher's pedagogical control, serves 
as an operational mechanism to encourage cross-gender involvement and open academic 
leadership opportunities more fairly. The findings show that equality is not only conveyed as a 
value but is practiced through learning habits that offer equal opportunities for participation and 
leadership. 

Furthermore, the study states that the success of implementing gender equality in PAI is 
influenced by classroom interaction management and the continuity of the school ecosystem. 
The teacher's role in moderating communication and preventing participation dominance is 
crucial for ensuring that inclusivity genuinely occurs in the learning dynamics. Equality is also 
reinforced outside the classroom through Rohis (Islamic Student Association) activities, which 
provide space for actualization, organization, and achievement opportunities without gender-
based restrictions. Overall, the study concludes that gender equality in PAI learning will be 
more stable when integrated at the levels of material, methods, interactions, and student 
development culture, evolving into an institutional norm that is just and sustainable. 
 

 

The limitations of this study lie in the case study design, which focuses on a single school, 
making the generalization of the findings to other schools necessary to be done with caution, 
especially considering the variations in school culture, teacher characteristics, and the 
management of student religious organizations, all of which may influence the implementation 
of gender equality. Additionally, the data mainly records practices and perceptions at the 
implementation level, thus not fully capturing long-term dynamics such as changes in students' 
attitudes, impacts on learning outcomes, or potential latent biases that might emerge in specific 
situations. Further research is recommended to use a comparative design across schools or 
regions, combining longitudinal observation with quantitative instruments (e.g., gender equality 
attitude scales and participation pattern analysis), and to examine in greater detail the supporting 
and inhibiting factors at the policy level of schools, teachers' pedagogical competence, and 
student organization training mechanisms. This would allow for the formulation of a more 
robust and replicable model for implementing gender equality in PAI. 
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