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This study examines the role of religious moderation in Islamic character education among Madrasah 
Aliyah students, comparing urban and rural contexts. Religious moderation, which emphasizes balance, 
tolerance, and inclusivity, plays a crucial role in shaping students' character by preventing extremism 
and promoting peaceful coexistence. Through a qualitative approach, this research explores how students 
in urban and rural areas internalize and apply religious moderation values in their daily lives, particularly 
within the framework of Islamic character education. Data were collected through in-depth interviews, 
classroom observations, and document analysis from students, teachers, and headmasters in both urban 
and rural madrasahs. The findings show significant differences in the understanding and application of 
religious moderation: students in urban areas, exposed to more diverse social and cultural environments, 
tend to adopt a more inclusive approach to religious moderation, while students in rural areas, with more 
traditional environments, exhibit a narrower yet committed understanding. Despite these differences, 
both groups emphasize the importance of religious moderation in promoting tolerance, empathy, and 
social responsibility. The study also identifies challenges in implementing religious moderation in both 
environments, particularly the limited exposure to diverse perspectives in rural areas. These findings 
contribute to the development of more contextual and equitable Islamic education policies and curricula, 
tailored to the social and geographical context of students, to ensure that religious moderation can be 
effectively integrated into character education. 
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Religious moderation teaches the balance between religious teachings and evolving social 
challenges [1], [2], [3], emphasizing the values of tolerance, peace, and justice. In the context 
of Islamic character education [4], [5], [6], religious moderation is crucial for shaping students 
who understand religion in a balanced manner and avoid extremist attitudes [7], [8], [9]. 
Religious moderation guides students to interact positively with religious and cultural 
differences, upholding inclusive and adaptive values [10]. Islamic character education based on 
religious moderation serves as the foundation for shaping students who are tolerant, empathetic, 
and contribute to the creation of a harmonious society [11], [12]. Therefore, religious 
moderation is key to nurturing a generation that preserves unity in diversity [13], [14]. 

Ideally, Islamic character education aims to shape a generation that is not only 
intellectually intelligent [15], [16], but also possesses noble morals based on moderate Islamic 
teachings [17]. In this context, religious moderation becomes a crucial aspect of character 
education [18], [19], as it teaches the balance between religious teachings and evolving social 
dynamics. Ideally, Islamic character education should be able to internalize balanced, tolerant, 
and open values towards differences [20], [21], which will ultimately shape students into 
individuals who are adaptive and respect pluralism. Therefore, religious moderation is expected 
to serve as the foundation in shaping students' character that is neither extreme nor rigid but 
remains steadfast in the principles of religious teachings.  

However, although religious moderation is expected to serve as the foundation for Islamic 
character education, its implementation in practice does not always run smoothly. Students in 
urban areas, despite having easier access to information and education, often face the challenge 
of exposure to a variety of ideologies and thoughts that are not always in line with moderate 
Islamic values. On the other hand, students in rural areas, while being closer to religious 
traditions, are often limited by access to information and tend to have a narrower and more rigid 
understanding of religion. These two contexts present their own challenges in the internalization 
of religious moderation values, which are expected to be applied in the formation of Islamic 
character. Therefore, it is important to examine how students in urban and rural areas respond 
to the teachings of religious moderation differently, and how their social and geographical 
contexts influence the application of these values in their daily lives. 

Previous studies by Mira Mareta [22], Masturin [23], Sudarman [24], Aep Saepudin [25], 
dan Muh Idris [26] emphasize that religious moderation plays a strategic role in Islamic 
education, particularly in the formation of students' character, fostering tolerance, inclusivity, 
and balance. Several studies also show that the internalization of religious moderation values 
in Islamic Religious Education (PAI) and character education can cultivate attitudes of mutual 
respect, avoid extremism, and strengthen students' commitment to nationalism. These studies 
were generally conducted in the context of public schools or madrasahs with a descriptive 
qualitative approach, focusing on teachers' strategies, curriculum, and the habituation of 
moderation values in the learning process. 

However, most studies still treat students as a homogeneous group, without considering 
the differences in social, geographical, and cultural backgrounds, such as urban and rural 
contexts, which may affect the process of internalizing the values of religious moderation and 
the formation of Islamic character. Based on these conditions, there is a significant research 
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gap, namely the absence of comparative studies that specifically analyze the role of religious 
moderation in Islamic character education among Madrasah Aliyah students by comparing 
urban and rural contexts. Previous studies tend to focus on the implementation of religious 
moderation values, but they have not deeply examined the differences in the patterns of 
internalization, learning experiences, and their impact on students' Islamic character based on 
their social environment. 

The novelty of this research lies in its comparative approach, which integrates the 
dimensions of religious moderation, Islamic character education, and geographical context 
(urban and rural) within a comprehensive analytical framework. This study not only offers a 
mapping of the differences in the religious character of Madrasah Aliyah students in these two 
contexts but also generates a new conceptual design on how religious moderation plays a 
contextual role in shaping a moderate, adaptive, and socially relevant Islamic character. This 
research will also fill a gap in the existing literature by examining the comparison of the 
application of religious moderation in both environments, thus providing a new perspective in 
the study of religious moderation in Islamic character education. Therefore, this research 
provides both theoretical and practical contributions to the development of more contextual and 
equitable Islamic education. 

The urgency of this research is heightened given the global challenges faced by the 
younger generation, particularly radicalization and intolerance, which threaten social harmony. 
In Indonesia, with its high cultural and religious diversity, education based on religious 
moderation is key to creating a tolerant and peaceful generation. This research is crucial for 
designing more inclusive educational policies and strengthening Islamic character education in 
line with different social and geographical conditions. Additionally, this study is expected to 
contribute to the development of a contextual and inclusive curriculum, considering the 
differences between urban and rural environments, in order to create a generation that is 
moderate, tolerant, and adaptable to the challenges of the times. 

 

This study was conducted in two locations that represent significant differences in social 
and geographical contexts, specifically in urban and rural madrasahs. The urban madrasahs 
chosen for representation were MAN 1 Bandar Lampung and MA Al-Hikmah Bandar 
Lampung, both located in the city of Bandar Lampung. For the rural madrasahs, this study 
selected two MA: MA An-Nur Karang Rejo Lampung Utara located in a village, and MAN 1 
Way Kanan located in Way Kanan Regency. The selection of these locations aims to illustrate 
the variation in social contexts that influence Islamic character education based on religious 
moderation. 

This study adopts a qualitative approach with a descriptive phenomenological design to 
explore students' understanding of religious moderation in Islamic character education. This 
approach focuses on students' subjective experiences, emphasizing an in-depth understanding 
of how they respond to the values of religious moderation within the educational context they 
receive. Data collection techniques include direct classroom observation to assess student 
interactions during the learning process, relevant activity documentation, and in-depth 
interviews with 12 students and 4 teachers. Data were collected using purposive sampling, 
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where informants were selected based on relevant criteria, namely students who have an 
understanding of religious moderation. 

For data analysis, this study employs a descriptive and holistic method involving three 
main stages: data reduction, data presentation, and conclusion drawing. This process is repeated 
to ensure the accuracy and consistency of the information obtained. The data collected from 
observations and interviews will be analyzed to identify key patterns and themes regarding 
differences in the understanding of religious moderation among students in urban and rural 
madrasahs. This analysis will provide a clearer picture of how religious moderation is applied 
in Islamic character education for these two groups of students. 
 

The Difference in Understanding Religious Moderation Among Madrasah Aliyah 
Students in Different Environments 

This study reveals that the understanding of religious moderation among Madrasah 
Aliyah students in urban and rural environments shows interesting variations. Students in urban 
areas tend to have a more open understanding of religious moderation values, such as tolerance 
and respect for diversity. This may be influenced by a higher degree of social diversity, where 
students frequently interact with various religious, cultural, and ethnic backgrounds [27], [28]. 
This more dynamic interaction provides them with opportunities to internalize moderation 
values as part of their daily lives. For example, many students in urban areas are actively 
engaged in various cross-cultural and interfaith activities, which allow them to practice 
inclusive attitudes within a more diverse social context [29]. 

On the other hand, students in rural areas tend to have a deeper understanding of their 
religious teachings in a traditional context, which is more focused on loyalty and steadfastness 
to existing doctrines. However, this does not mean that their understanding of religious 
moderation is limited, but rather reflects how they articulate these values in their everyday lives 
[30]. Furthermore, the lack of direct diversity in their social interactions may influence their 
perspectives on moderation within a broader social context. These findings suggest that 
religious moderation can develop in various contexts, whether more pluralistic or more 
homogeneous, with appropriate approaches tailored to each social reality [31], [32]. 
 
The Influence of Religious Moderation on the Formation of Students' Islamic Character 

The findings of this study indicate that religious moderation plays a crucial role in the 
development of Islamic character among students, both in personal and social aspects. Students 
who have a moderate understanding of religious teachings exhibit improvements in social 
values such as tolerance, empathy, and social responsibility. They are more able to demonstrate 
openness towards differences, both in religion and culture, and adapt to the more pluralistic 
social dynamics. This suggests that religious moderation can be an effective tool in shaping 
students' character, enabling them to contribute positively to religiously diverse societies [33], 
[34]. 

In contrast, although students with a more conservative understanding tend to focus more 
on the application of religious teachings within a more closed framework, they still demonstrate 
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respect for the values of their religion [35]. With proper guidance, these students can develop a 
more inclusive understanding without diminishing the strength of the religious principles they 
adhere to. These findings reflect that religious moderation is not merely about altering students' 
perspectives on religious teachings, but also an effort to help them develop more flexible, 
empathetic, and responsive social character traits in relation to diversity [36], [37]. 

 
The Application of Religious Moderation in Students' Social Lives 

The application of religious moderation in students' social lives reveals differences in how 
students apply moderation values in their daily lives. In urban areas, students are more exposed 
to social experiences involving religious and cultural diversity. Social activities involving 
groups with different backgrounds provide them with opportunities to apply moderate attitudes 
in broader social interactions. For instance, students are often involved in interfaith activities, 
such as interfaith dialogues and social projects that promote tolerance and harmony, which 
enrich their understanding of the importance of respecting differences [38], [39]. 

In contrast, although students in rural areas may be less engaged in direct interfaith 
activities, they often demonstrate a strong commitment to religious teachings in a more personal 
context within smaller communities. While their social interactions may not be as diverse as 
those of urban students, they still exhibit a strong sense of social responsibility within their 
social context, such as involvement in religious and social activities within their local 
community. This suggests that the application of religious moderation depends not only on 
social diversity but also on how students can integrate moderation values within their social 
life, whether in diverse or more focused contexts [40], [41]. 

 
Challenges and Obstacles in Implementing Religious Moderation in the Islamic Education 
Curriculum 

This study also found that despite efforts to integrate religious moderation into the Islamic 
education curriculum, challenges in its implementation remain, both in urban and rural settings. 
In urban areas, despite having more resources and exposure to diversity, some educators still 
struggle to adapt the curriculum to reflect a more moderate approach that aligns with the 
existing social dynamics [42], [43], [44]. Some educators may feel constrained by traditional 
methods of teaching religious doctrines without providing room to discuss and apply 
moderation values in a deeper manner within the context of students' real-life experiences. 
Therefore, a more integrative approach in the curriculum is needed, one that enables students 
to internalize religious moderation through direct experiences and more contextual guidance 
[45]. 

In rural areas, the primary challenge lies in the gap between understanding and 
implementing religious moderation values within the Islamic education curriculum. Although 
rural students possess a deep understanding of their faith, limitations in resources and exposure 
to diverse religious and social perspectives often slow the application of moderation values 
[46]. Stronger support is required in terms of teacher training and the provision of instructional 
materials that support religious moderation to improve the quality of education that is both 
inclusive and moderate. These findings suggest that each environment, whether urban or rural, 
presents unique challenges that need to be addressed in order for a curriculum emphasizing 
religious moderation to be effectively and contextually implemented [47], [48]. 
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This study reveals differences in the understanding of religious moderation among 
Madrasah Aliyah students in urban and rural environments. Students in urban areas, who have 
broader access to information and social diversity, are more open to religious moderation 
values, such as tolerance and respect for diversity. This is consistent with previous findings by 
Muchammad Eka [49], which indicated that social diversity in urban areas enables students to 
develop an inclusive attitude toward religious and cultural differences [50]. In contrast, students 
in rural areas, living in more socially homogeneous environments, are more focused on a 
conservative interpretation of religious teachings. Nevertheless, they still demonstrate a strong 
commitment to their religious values, albeit in a more traditional form. Research by Teresa and 
Conrad [51], indicates that the lack of social diversity in rural areas limits the development of 
moderate attitudes within broader social contexts. This reflects the challenge of internalizing 
religious moderation in environments with less diversity [52]. 

The application of religious moderation in students' social lives also differs between urban 
and rural settings. Students in urban areas are more frequently involved in cross-cultural and 
interfaith interactions, providing them with opportunities to practice moderate attitudes in a 
more pluralistic social environment [53]. This aligns with findings by Aziz et al. [54], which 
emphasize the importance of social diversity in developing tolerant and inclusive attitudes. 
Urban students learn to adapt to broader social dynamics through engagement in interfaith 
activities. In rural areas, although students are less frequently involved in interfaith activities, 
they still exhibit moderate attitudes within their smaller social contexts. Limited social 
interactions do not prevent them from internalizing inclusive religious values in their lives [55], 
[56]. This suggests that religious moderation can be practiced in various contexts, whether more 
pluralistic or more homogeneous, as long as these values are applied in ways that are relevant 
to each social reality [57]. 

The challenge of implementing religious moderation in the Islamic education curriculum 
becomes a significant issue in this study. In urban areas, despite broader access to information, 
educators still struggle to apply a contextual curriculum of religious moderation in students' 
lives [58], [59], [60]. In contrast, in rural areas, the limited access to information and social 
diversity exacerbates the implementation of religious moderation values. Research by Dewi 
Puspitasari et al. [61], indicates that limitations in teacher training and teaching materials are 
major barriers to teaching religious moderation in rural areas. Overall, the findings of this study 
highlight the importance of a contextual approach in Islamic character education based on 
religious moderation. Socio-demographic factors, social environments, and access to 
information influence how students internalize religious moderation values [62]. Therefore, it 
is essential to design a curriculum that can be adapted to the needs of each environment and to 
enhance teacher training to integrate religious moderation in a more relevant and applicable 
manner in both settings [63]. 

 

This study highlights the important role of religious moderation in shaping Islamic 
character education among Madrasah Aliyah students, with clear differences between urban 
and rural contexts. The study was conducted in four schools representing two different 
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environments: one public school and one private school in the city, and one public school and 
one private school in the village. Students in urban schools, who are more exposed to diverse 
social interactions and ideologies, tend to demonstrate a broader and more inclusive 
understanding of religious moderation values, reflecting the pluralistic nature of their 
environment. In contrast, students in rural schools, although more focused on traditional 
religious values, exhibit a narrower yet still committed understanding of moderation, with a 
greater emphasis on doctrinal loyalty and fidelity. These findings underscore the importance of 
context in Islamic character education, which should be tailored to geographical and social 
factors in order to foster a balanced and tolerant mindset among students. 

Religious moderation plays a crucial role not only in shaping personal character traits 
such as tolerance and empathy, but also in enabling students to contribute positively to a 
religiously diverse society. However, this study also identifies challenges in implementing 
religious moderation in the curriculum, particularly in rural areas where access to diverse 
perspectives is limited. Therefore, the development of an effective curriculum must consider 
these contextual differences, ensuring that students in both urban and rural areas can internalize 
and apply religious moderation values in ways that are relevant to their social environments. In 
conclusion, this study provides valuable insights into the intersection of religious moderation, 
character education, and geographical context, and offers a framework for the development of 
more inclusive and adaptive educational policies. This research advocates for a context-
sensitive approach to Islamic character education that takes local contexts into account and 
prepares students to become moderate, empathetic, and responsible individuals in an 
increasingly diverse society 
 

This study has several limitations that need to be considered. First, although this study 
compares the understanding of religious moderation in four schools representing two 
geographical environments (urban and rural), the sample size is limited to only one public 
school and one private school in each of these environments. This may limit the generalizability 
of the findings to a broader population. Second, this study uses a qualitative approach with a 
descriptive phenomenological design, focusing on students' subjective experiences. However, 
it does not quantitatively measure the long-term impact of the internalization of religious 
moderation values on students' character development. Therefore, this study cannot provide 
strong evidence of a causal relationship between religious moderation and long-term character 
changes in students. 

Furthermore, limited access to information and social interactions in rural areas may 
affect students' understanding of religious moderation. This presents a challenge in obtaining 
representative data on how students in rural areas apply the values of religious moderation in 
their daily lives. Finally, although data were collected through various methods (classroom 
observation, in-depth interviews, and documentation), the possibility of bias in data collection 
from purposively selected respondents cannot be entirely avoided. Further research with a 
larger sample size and a mixed-methods approach (qualitative and quantitative) could help 
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address these limitations and provide a more comprehensive understanding of the 
implementation of religious moderation in Islamic character education. 
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